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Lesson Two__________________________________________ 
Japan’s Distinctive History

•	 What	are	some	distinctive	and	unique	aspects	of	Japan’s	history?
•	 Who	are	some	key	people	in	Japan’s	history?
•	 How	do	perceptions	of	Japan’s	history	differ	between	scholars	from	

different	countries?

On	Day	One,	students	answer	initial	questions	regarding	Japan	and	
discuss	the	answers.	Students	view	a	lecture	about	Japan’s	distinctive	
history,	take	notes,	and	answer	discussion	questions	about	the	lecture	in	
class	or	as	homework.

On	Day	Two,	students	discuss	the	lecture.	Then,	they	engage	in	a	group	
charade	activity	to	familiarize	themselves	with	significant	events	and	
people	discussed	in	the	lecture.

On	Day	Three,	students	view	a	PowerPoint	slide	presentation	of	
additional	images	pertaining	to	Japan’s	distinctive	history.	The	first	time	
they	view	the	images,	they	take	notes.	During	the	second	viewing,	the	
teacher	offers	additional	information	about	the	images	and	facilitates	a	
class	discussion	about	the	images	and	the	lesson	as	a	whole.	To	conclude	
the	lesson,	students	take	a	brief	quiz.

In	this	lesson,	students	will

•	 compare	and	contrast	differing	points	of	view	regarding	Japan’s	
history;

•	 discuss	positive	and	negative	aspects	of	Japan’s	period	of	isolation;
•	 examine	the	role	of	zero	population	growth	in	fostering	

industrialization;
•	 consider	the	paradox	of	how	Japan	went	from	being	a	resister	of	

colonization	to	a	colonizer;	and	
•	 examine	differences	between	how	Japan	viewed	the	West	and	vice	

versa.

This	lesson	has	been	designed	to	meet	certain	national	history,	social	
studies,	and	geography	standards	as	defined	by	the	National	Center	for	
History	in	the	Schools,	the	National	Council	for	the	Social	Studies,	and	the	
National	Council	for	Geographic	Education.	The	standards	for	the	lesson	
are	listed	here.

Organizing	
Questions

Introduction

Objectives

Connections	
to	Curriculum	

Standards
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National History Standards (from the National Center for History in the 
Schools)

Era	5,	Standard	7:			The	student	understands	major	global	trends	from	
1000	to	1500	CE.	

•	 Grades	7–12:	Identify	similarities	and	differences	in	society,	economy,	
and	political	organization	of	Europe	and	Japan	and	compare	the	
causes	of	economic	growth,	urbanization,	and	cultural	innovation	in	
these	two	regions.	[Draw	comparisons	across	eras	and	regions]

Era	6,	Standard	5B:	The	student	understands	the	transformations	in	India,	
China,	and	Japan	in	an	era	of	expanding	European	commercial	power.

•	 Grades	5–12:	Explain	the	character	of	centralized	feudalism	in	Japan	
under	the	Tokugawa	shogunate	and	the	reasons	for	Japan’s	political	
stability,	economic	growth,	and	cultural	dynamism.	[Analyze	cause-
and-effect	relationships]	

•	 Grades	5–12:	Analyze	Japan’s	relations	with	Europeans	between	the	
16th	and	18th	centuries	and	the	consequences	of	its	policy	of	limiting	
contacts	with	foreigners.	[Reconstruct	patterns	of	historical	succession	
and	duration]	

Era	6,	Standard	5C:	The	student	understands	major	cultural	trends	in	Asia	
between	the	16th	and	18th	centuries.	

•	 Grades	9–12:	Assess	the	influence	of	both	new	currents	in	
Confucianism	and	Chinese	art,	architecture,	and	literary	styles	on	
cultural	life	in	Korea,	Vietnam,	and	Japan.	[Draw	upon	visual	and	
literary	sources]

•	 Grades	9–12:	Describe	the	varieties	of	Buddhist	and	Hindu	teaching	
and	practice	in	Asia	and	compare	their	influence	on	social	and	cultural	
life.	[Demonstrate	and	explain	the	influence	of	ideas,	human	interests,	
and	beliefs].

Era	6,	Standard	6A:	The	student	understands	major	global	trends	from	
1450	to	1770.	

•	 Grades	7–12:	Identify	regions	where	Buddhism,	Christianity,	and	
Islam	were	growing	in	this	era	and	analyze	why	these	religious	and	
cultural	traditions	gained	new	adherents	in	various	parts	of	the	world.	
[Examine	the	influence	of	ideas]

•	 Grades	7–12:	Identify	patterns	of	social	and	cultural	continuity	in	
various	societies	and	analyze	ways	in	which	peoples	maintained	
traditions	and	resisted	external	challenges	in	the	context	of	a	rapidly	
changing	world.	[Explain	historical	continuity	and	change]	

Era	7,	Standard	3E:	The	student	understands	how	Japan	was	transformed	
from	feudal	shogunate	to	modern	nation-state	in	the	19th	century.	

•	 Grades	5–12:	Analyze	the	internal	and	external	causes	of	the	Meiji	
Restoration.	[Formulate	historical	questions]	

•	 Grades	5–12:	Analyze	the	goals	and	policies	of	the	Meiji	state	and	their	
impact	on	Japan’s	modernization.	[Obtain	historical	data]	
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•	 Grades	7–12:	Assess	the	impact	of	Western	ideas	and	the	role	of	
Confucianism	and	Shinto	traditional	values	on	Japan	in	the	Meiji	
period.	[Appreciate	historical	perspectives]

•	 Grades	9–12:	Explain	changes	in	Japan’s	relations	with	China	and	the	
Western	powers	from	the	1850s	to	the	1890s.	[Reconstruct	patterns	of	
historical	succession	and	duration]	

Era	7,	Standard	5C:	The	student	understands	the	causes	of	European,	
American,	and	Japanese	imperial	expansion.	

•	 Grades	9–12:	Assess	the	effects	of	the	Sino-Japanese	and	Russo-
Japanese	wars	and	colonization	of	Korea	on	the	world-power	status	of	
Japan.	[Analyze	cause-and-effect	relationships]	

Era	7,	Standard	5D:	The	student	understands	transformations	in	South,	
Southeast,	and	East	Asia	in	the	era	of	the	“new	imperialism.”

•	 Grades	5–12:	Analyze	Japan’s	rapid	industrialization,	technological	
advancement,	and	national	integration	in	the	late	19th	and	early	20th	
centuries.	[Formulate	historical	questions]	

Era	7,	Standard	6A:	The	student	understands	major	global	trends	from	
1750	to	1914.	

•	 Grades	5–12:	Describe	major	shifts	in	world	population	and	
urbanization	in	this	era	and	analyze	how	such	factors	as	
industrialization,	migration,	changing	diets,	and	scientific	and	medical	
advances	affected	worldwide	demographic	trends.	[Interrogate	
historical	data]		

•	 Grades	7–12:	Compare	industrialization	and	its	social	impact	in	Great	
Britain,	France,	Germany,	the	United	States,	Russia,	Japan,	or	other	
countries.	[Compare	and	contrast	differing	values,	behaviors,	and	
institutions]	

•	 Grades	9–12:	Assess	the	importance	of	ideas	associated	with	
nationalism,	republicanism,	liberalism,	and	constitutionalism	on	19th-
century	political	life	in	such	states	as	Great	Britain,	France,	the	United	
States,	Germany,	Russia,	Mexico,	Argentina,	the	Ottoman	Empire,	
China,	and	Japan.	[Identify	issues	and	problems	in	the	past]	

•	 Grades	9–12:	Identify	patterns	of	social	and	cultural	continuity	in	
various	societies	and	analyze	ways	in	which	peoples	maintained	
traditions	and	resisted	external	challenges	in	this	era	of	expanding	
Western	hegemony.	[Reconstruct	patterns	of	historical	succession	and	
duration]

Era	8,	Standard	3B:	The	student	understands	economic,	social,	and	
political	transformations	in	Africa,	Asia,	and	Latin	America	in	the	1920s	
and	1930s.	

•	 Grades	7–12:	Analyze	how	militarism	and	fascism	succeeded	in	
derailing	parliamentary	democracy	in	Japan.	[Interrogate	historical	
data]
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Era	8,	Standard	4A:	The	student	understands	the	causes	of	World	War	II.	

•	 Grades	5–12:	Explain	the	ideologies	of	fascism	and	Nazism	and	
analyze	how	fascist	and	authoritarian	regimes	seized	power	and	
gained	mass	support	in	Italy,	Germany,	Spain,	and	Japan.	[Analyze	
multiple	causation]	

•	 Grades	5–12:	Explain	German,	Italian,	and	Japanese	military	conquests	
and	drives	for	empire	in	the	1930s.	[Evaluate	major	debates	among	
historians]	

Era	8,	Standard	5A:	The	student	understands	major	global	trends	from	
1900	to	the	end	of	World	War	II.	

•	 Grades	7–12:	Compare	the	ideologies,	policies,	and	governing	
methods	of	20th-century	totalitarian	regimes	with	those	of	
contemporary	democracies	and	absolutist	states	of	earlier	centuries.	
[Draw	comparisons	across	eras]

•	 Grades	7–12:	Analyze	ways	in	which	secular	ideologies	such	as	
nationalism,	fascism,	communism,	and	materialism	challenged	
or	were	challenged	by	established	religions	and	ethical	systems.	
[Compare	and	contrast	different	sets	of	ideas,	values,	and	institutions]	

•	 Grades	7–12:	Identify	patterns	of	social	and	cultural	continuity	in	
various	societies,	and	analyze	ways	in	which	peoples	maintained	
traditions,	sustained	basic	loyalties,	and	resisted	external	challenges	
in	this	era	of	recurrent	world	crises.	[Explain	historical	continuity	and	
change]	

National Social Studies Standards (from the National Council for the 
Social Studies)

•	 Culture;	Thematic	Strand	I:	Social	studies	programs	should	include	
experiences	that	provide	for	the	study	of	culture	and	cultural	
diversity.

•	 Time,	Continuity,	and	Change;	Thematic	Strand	II:	Social	studies	
programs	should	include	experiences	that	provide	for	the	study	of	the	
ways	human	beings	view	themselves	in	and	over	time.

•	 People,	Places,	and	Environments;	Thematic	Strand	III:	Social	studies	
programs	should	include	experiences	that	provide	for	the	study	of	
people,	places,	and	environments.

•	 Individual	Development	and	Identity;	Thematic	Strand	IV:	Social	
studies	programs	should	include	experiences	that	provide	for	the	
study	of	individual	development	and	identity.	 	 	

•	 Individuals,	Groups,	and	Institutions;	Thematic	Strand	V:	Social	
studies	programs	should	include	experiences	that	provide	for	the	
study	of	interactions	among	individuals,	groups,	and	institutions.

•	 Power,	Authority,	and	Governance;	Thematic	Strand	VI:	Social	studies	
programs	should	include	experiences	that	provide	for	the	study	of	
how	people	create	and	change	structures	of	power,	authority,	and	
governance.
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•	 Science,	Technology,	and	Society;	Thematic	Strand	VIII:	Social	studies	
programs	should	include	experiences	that	provide	for	the	study	of	
relationships	among	science,	technology,	and	society.

•	 Global	Connections;	Thematic	Strand	IX:	Social	studies	programs	
should	include	experiences	that	provide	for	the	study	of	global	
connections	and	interdependence.

•	 Civic	Ideals	and	Practices;	Thematic	Strand	X:	Social	studies	programs	
should	include	experiences	that	provide	for	the	study	of	the	ideals,	
principles,	and	practices	of	citizenship	in	a	democratic	republic.	

National Geography Standards (from the National Council for 
Geographic Education)

The	geographically	informed	person	knows	and	understands:

•	 Standard	1:	How	to	use	maps	and	other	geographic	representations,	
tools,	and	technologies	to	acquire,	process,	and	report	information	
from	a	spatial	perspective.

•	 Standard	2:	How	to	use	mental	maps	to	organize	information	about	
people	places,	and	environments	in	a	spatial	context.

•	 Standard	3:	How	to	analyze	the	spatial	organization	of	people,	places,	
and	environments	on	Earth’s	surface.

•	 Standard	4:	The	physical	and	human	characteristics	of	places.	
•	 Standard	5:	That	people	create	regions	to	interpret	Earth’s	complexity.	
•	 Standard	6:	How	culture	and	experience	influence	people’s	

perceptions	of	places	and	regions.		
•	 Standard	9:	The	characteristics,	distribution,	and	migration	of	human	

populations	on	Earth’s	surface.
•	 Standard	10:	The	characteristics,	distribution,	and	complexity	of	

Earth’s	cultural	mosaics.
•	 Standard	11:	The	patterns	and	networks	of	economic	interdependence	

on	Earth’s	surface.
•	 Standard	12:	The	processes,	patterns,	and	functions	of	human	

settlement.
•	 Standard	13:	How	the	forces	of	cooperation	and	conflict	among	people	

influence	the	division	and	control	of	Earth’s	surface.
•	 Standard	15:	How	physical	systems	affect	human	systems.
•	 Standard	16:	The	changes	that	occur	in	the	meaning,	use,	distribution,	

and	importance	of	resources.		
•	 Standard	17:	How	to	apply	geography	to	interpret	the	past.	
•	 Standard	18:	How	to	apply	geography	to	interpret	the	present	and	

plan	for	the	future.		
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Handout	1,	Discussion Questions,	pp.	9–12,	30	copies

Handout	2,	Charades,	p.	13,	six	copies

Handout	3,	Image Descriptions,	pp.	14–18,	30	copies

Activity	Cards,	Charades,	pp.	19–21,	one	copy,	cut	into	six	cards

Projection,	Initial Questions,	pp.	22–23

Slide	Script,	Images for Lesson Two,	pp.	24–28

Quiz,	Lesson Two,	pp.	29–30,	30	copies

Answer	Key	1,	Initial Questions, p.	31

Answer	Key	2,	Discussion Questions,	pp.	32–34

Answer	Key	3,	Lesson Two Quiz,	pp.	35–36

Lecture	2,	Japan’s Distinctive History,	on	manaba	course	site

PowerPoint	Presentation,	Japan’s Distinctive History,	on	manaba	course	
site,	30	copies

PowerPoint	Presentation,	Images for Lesson Two,	on	manaba	course	site

Handout	S1,	An Introduction to the Tokugawa Period,	pp.	37–39,	30	copies

Quiz,	An Introduction to the Tokugawa Period,	p.	40,	30	copies

Answer	Key,	Quiz on the Tokugawa Period,	p.	41

Computers	with	Internet	access

Computer	projector

Instructions	and	materials	are	based	on	a	class	size	of	30	students.	Adjust	
accordingly	for	different	class	sizes.

1.	 View	Lecture	2,	Japan’s Distinctive History,	and	review	all	handouts,	
activity	cards,	the	projection,	the	slide	script,	and	answer	keys.

2.	 Make	appropriate	number	of	copies	of	handouts,	activity	cards,	and	
PowerPoint	slides.

3.	 Determine	whether	your	students	need	the	supplementary	
information	on	the	Tokugawa	period.	If	so,	assign	supplementary	
Handout	S1,	An Introduction to the Tokugawa Period,	as	reading	
homework,	and	administer	the	accompanying	quiz	before	beginning	
the	lesson.

At	least	three	50-minute	periods

Materials

Equipment

Supplementary	
Materials

Teacher	
Preparation

Time
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Students	answer	initial	questions	regarding	Japan	and	discuss	the	
answers.	Students	view	a	lecture	about	Japan’s	distinctive	history,	take	
notes,	and	answer	discussion	questions	about	the	lecture	in	class	or	as	
homework.

1.	 Display	the	Projection,	Initial Questions,	and	direct	students	to	write	
their	answers	on	a	piece	of	scratch	paper.	Discuss	students’	answers	to	
the	questions	using	Answer	Key	1,	Initial Questions.

2.	 Inform	students	that	they	will	view	the	second	of	six	lectures	about	
Japan	by	Professor	Daniel	Okimoto	of	Stanford	University.	This	
lecture	is	entitled	“Japan’s	Distinctive	History.”

3.	 View	Lecture	2,	Japan’s Distinctive History,	located	on	the	manaba	
course	site.	Distribute	one	copy	of	the	PowerPoint	Presentation,	
Japan’s Distinctive History,	to	each	student.	Instruct	students	to	take	
notes	on	the	copy	of	the	slides	while	viewing	the	lecture.	

4.	 Distribute	one	copy	of	Handout	1,	Discussion Questions,	to	each	
student.	Instruct	students	to	answer	the	questions	on	the	handout	in	
class	or	as	homework.	Collect	handouts	for	assessment.

Students	discuss	the	lecture.	Then,	they	engage	in	a	group	charade	
activity	to	familiarize	themselves	with	significant	events	and	people	
discussed	in	the	lecture.

1.	 Facilitate	a	class	discussion	about	the	lecture	using	Answer	Key	2,	
Discussion Questions.

2.	 Divide	the	class	into	six	small	groups.	Inform	students	that	they	
will	play	a	game	of	charades	to	help	familiarize	themselves	with	
significant	people	and	events	discussed	in	the	lecture.

3.	 Distribute	one	Activity	Card	to	each	group	and	review	the	directions	
for	the	activity	as	a	class.	Allow	groups	time	to	prepare	their	charades.

4.	 Distribute	one	copy	of	Handout	2,	Charades,	to	each	group.	Facilitate	
groups’	first	round	of	charade	performances	(acting	and	no	dialogue)	
and	instruct	groups	who	are	not	performing	to	record	their	guesses	on	
Handout	2.

5.	 Facilitate	groups’	second	round	of	charade	performances	(with	
dialogue)	and	instruct	groups	who	are	not	performing	to	record	their	
guesses.	When	all	groups	have	finished	performing,	check	answers	as	
a	class.

Students	view	a	PowerPoint	slide	presentation	of	additional	images	
pertaining	to	Japan’s	distinctive	history.	The	first	time	they	view	the	
images,	they	take	notes.	During	the	second	viewing,	the	teacher	offers	
additional	information	about	the	images	and	facilitates	a	class	discussion	
about	the	images	and	the	lesson	as	a	whole.	To	conclude	the	lesson,	
students	take	a	brief	quiz.

1.	 Locate	the	PowerPoint	Presentation,	Images for Lesson Two,	on	the	

Procedures	
Day	One

Day	Two

Day	Three
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manaba	course	site	and	prepare	to	display	it	to	the	class.	Inform	
students	that	they	will	view	a	series	of	images	that	pertain	to	the	
lecture.	Distribute	one	copy	of	Handout	3,	Image Descriptions,	to	each	
student.

2.	 As	you	display	each	image,	instruct	students	to	answer	the	questions	
pertaining	to	each	image	on	Handout	3,	Image Descriptions.

3.	 Display	each	image	and	allow	students	time	to	record	their	answers	
on	the	handout.

4.	 Display	images	a	second	time.	This	time,	use	the	Slide	Script,	Images 
for Lesson Two,	to	discuss	each	image	with	the	students.	Instruct	
students	to	record	additional	information	in	the	space	provided	on	
their	handouts.

5.	 Continue	the	class	discussion	based	on	the	images	and	the	lesson	as	a	
whole.	Additional	discussion	questions	are	included	at	the	end	of	the	
slide	script	(p.	28).

6.	 Administer	the	Quiz,	Lesson Two.	Collect	quizzes	for	assessment.	Use	
Answer	Key	3,	Lesson Two Quiz,	as	a	guide.

7.	 Visit	the	manaba	course	site	and	post	comments	about	the	lesson,	any	
modifications	you	made,	or	any	other	additional	resources	you	would	
like	to	share	with	the	community	of	teachers	who	are	also	teaching	
this	course	to	their	students.

The	following	are	suggestions	for	assessing	student	work	in	this	lesson:
1.	 Handout	1,	Discussion Questions,	using	Answer	Key	2,	Discussion 

Questions,	as	a	guide.
2.	 Groups’	charade	performances	based	on	the	criteria	outlined	on	the	

Activity	Cards,	Charades.
3.	 Quiz,	Lesson Two,	using	Answer	Key	3,	Lesson Two Quiz,	as	a	guide.
4.	 Student	participation	in	group	and	class	discussions,	evaluating	

students’	ability	to	
•	 clearly	state	their	observations,	opinions,	and	answers;
•	 exhibit	sensitivity	toward	different	cultures	and	ideas;
•	 respect	and	acknowledge	other	students’	observations,	opinions,	

and	answers;	and
•	 ask	relevant	and	insightful	questions.

Assessment
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Discussion Questions

Directions:	After	viewing	the	lecture	Japan’s Distinctive History,	answer	the	following	questions	
in	the	space	provided	below.

1.	 Define	the	following	terms	and	their	significance:
•	 Fukoku	kyohei

•	 Sankin	kotai

2.	 Professor	Okimoto	describes	a	“millennium	of	isolation”	as	one	of	the	unique	and	important	
aspects	of	Japan’s	history.	How	did	the	Tokugawa	shogunate	actively	pursue	a	policy	of	
isolationism,	and	why?

3.	 How	did	Japan’s	geography	play	a	part	in	enabling	its	long	period	of	isolation?
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4.	 During	Japan’s	isolation,	what	sort	of	developments	took	place	in	Europe?

5.	 What	was	a	positive	aspect	of	Japan’s	isolation	from	the	West?

6.	 Explain	the	connection	between	zero	population	growth	and	industrial	development.

7.	 Describe	three	theories	as	to	how	Japan	was	able	to	achieve	zero	population	growth.
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8.	 Describe	the	differences	between	how	Japanese	historians	and	Western	historians	view	the	
Tokugawa	period.

9.	 Describe	some	of	the	changes	that	occurred	in	Japan	during	the	Meiji	period.

10.	 Explain	the	paradox	of	how	Japan	went	from	being	a	resister	of	colonization	to	a	colonizer.
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11.	 Describe	the	differences	between	Japanese	and	the	West’s	perceptions	regarding	Japan’s	
imperial	expansion.

12.	What	are	two	theories	regarding	why	war	broke	out?

13.	Compare	the	toll	that	World	War	II	took	on	Japan,	the	United	States,	and	China.

	



handout 2

AN INTERPRETIVE HISTORY OF JAPAN 13

Group # Event or Person (Guess #1) Event or Person (Guess #2)

1

2

3

4

5

6

charaDes

Directions: View	groups’	charade	performances	and	determine	which	event	or	person	discussed	
in	the	lecture	each	group	is	trying	to	depict.
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image Descriptions

Carefully	view	the	images	your	teacher	displays	and	answer	the	following	questions	regarding	
them.	When	viewing	the	images	a	second	time,	take	notes	in	the	“Additional	notes”	space.

1.	 This	is	a	drawing	by	a	Japanese	person	of	a	foreign	“barbarian.”	What	
facial	features	attracted	the	artist’s	attention?	

Additional	notes:

2.	 Who	do	you	think	this	is?

Additional	notes:

3.	 What	do	you	think	this	is?

Additional	notes:



handout 3

AN INTERPRETIVE HISTORY OF JAPAN 15

4.	 Where	do	you	think	this	is?

Additional	notes:

5.	 A	Japanese	artist	painted	this	Dutch	home	on	the	island	of	Dejima.	
What	details	of	Western	life	did	he	seem	interested	in?	What	might	the	
artist	be	telling	us	about	how	the	Japanese	viewed	foreigners?

Additional	notes:

6.	 What	do	you	think	is	happening	in	this	picture?

Additional	notes:
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7.	 This	is	a	Japanese	artist’s	depiction	of	a	Western	woman.	What	do	you	
think	his	impression	of	her	was?

Additional	notes:

8.	 This	is	a	Japanese	artist’s	depiction	of	one	of	Commodore	Perry’s	
“black	ships.”	What	do	you	think	a	local	Japanese	fisherman	who	had	
never	seen	a	steamship	was	thinking	as	the	ships	came	into	sight?

Additional	notes:

9.	 Who	do	you	think	this	is?

Additional	notes:
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10.	 These	images	are	two	artists’	depictions	of	the	individual		
								in	question	nine.	Who	do	you	think	drew	the	first	portrait?		
							The	second?

Additional	notes:

11.		This	is	a	Japanese	woodblock	print	created	shortly		
							after	Japan	ended	its	period	of	isolation.	How	do	you		
							think	the	artist	felt	about	the	United	States?	

Additional	notes:

12.	 What	is	depicted	in	this	woodblock	print?

Additional	notes:
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13.		Who	do	you	think	generated	this	poster,	and	when?	What	is		
							the	central	message	of	this	poster?

Additional	notes:

14.	 Who	do	you	think	generated	this	cartoon,	and	when?

Additional	notes:
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charaDes

Divide	the	class	into	six	small	groups.	Inform	the	class	that	they	will	be	performing	charades	of	
the	events	or	person	described	on	their	card	and	their	classmates	will	try	to	guess	which	event	
or	person	the	group	is	trying	to	depict.	

Cut	out	the	cards	below	and	distribute	one	to	each	group.	Review	the	rules	for	the	activity	with	
the	class.	

-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-		-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	

Charade Card 1

1603–1868:	Period	of	time	in	which	isolationism	was	the	official	state	policy	of	the	Tokugawa	
shogunate

Directions

•	 Act	out	the	event	or	person	on	your	card	with	members	of	your	group.
•	 Prepare	two	versions:	one	without	dialogue	and	one	with	dialogue	(your	group	will	be	

asked	to	perform	the	version	with	dialogue	if	no	one	is	able	to	guess	the	event	or	person	on	
your	group’s	card).

•	 Decide	how	your	group	will	depict	the	event	or	person.	There	should	be	equal	participation	
between	all	group	members.

•	 Do	not	use	inappropriate	or	offensive	stereotypes,	language,	and	accents	when	performing	
your	charades.	If	you	are	unsure	whether	something	is	inappropriate	or	offensive,	check	
with	your	teacher.

-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-		-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	

Charade Card 2

1853:	Commodore	Matthew	Perry	opens	Japan	to	the	West

Directions

•	 Act	out	the	event	or	person	on	your	card	with	members	of	your	group.
•	 Prepare	two	versions:	one	without	dialogue	and	one	with	dialogue	(your	group	will	be	

asked	to	perform	the	version	with	dialogue	if	no	one	is	able	to	guess	the	event	or	person	on	
your	group’s	card).

•	 Decide	how	your	group	will	depict	the	event	or	person.	There	should	be	equal	participation	
between	all	group	members.

•	 Do	not	use	inappropriate	or	offensive	stereotypes,	language,	and	accents	when	performing	
your	charades.	If	you	are	unsure	whether	something	is	inappropriate	or	offensive,	check	
with	your	teacher.
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-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-		-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	

Charade Card 3

August 14, 1945:	Japan	accepts	unconditional	surrender	at	the	end	of	World	War	II.

Directions

•	 Act	out	the	event	or	person	on	your	card	with	members	of	your	group.
•	 Prepare	two	versions:	one	without	dialogue	and	one	with	dialogue	(your	group	will	be	

asked	to	perform	the	version	with	dialogue	if	no	one	is	able	to	guess	the	event	or	person	on	
your	group’s	card).

•	 Decide	how	your	group	will	depict	the	event	or	person.	There	should	be	equal	participation	
between	all	group	members.

•	 Do	not	use	inappropriate	or	offensive	stereotypes,	language,	and	accents	when	performing	
your	charades.	If	you	are	unsure	whether	something	is	inappropriate	or	offensive,	check	
with	your	teacher.

-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-		-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	

Charade Card 4

Sakamoto Ryoma:	This	rebellious	samurai	helped	overthrow	the	Tokugawa	shogunate	and	
usher	in	the	Meiji	regime.

Directions

•	 Act	out	the	event	or	person	on	your	card	with	members	of	your	group.
•	 Prepare	two	versions:	one	without	dialogue	and	one	with	dialogue	(your	group	will	be	

asked	to	perform	the	version	with	dialogue	if	no	one	is	able	to	guess	the	event	or	person	on	
your	group’s	card).

•	 Decide	how	your	group	will	depict	the	event	or	person.	There	should	be	equal	participation	
between	all	group	members.

•	 Do	not	use	inappropriate	or	offensive	stereotypes,	language,	and	accents	when	performing	
your	charades.	If	you	are	unsure	whether	something	is	inappropriate	or	offensive,	check	
with	your	teacher.
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-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-		-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	

Charade Card 5

Shotoku Taishi:		A	regent	of	Japan	who	helped	harmonize	warring	factions	within	Japan	and	
centralize	the	country.	He	also	promulgated	a	17-article	constitution	(borrowed	from	China),	
dispatched	imperial	missions	to	China,	and	consolidated	Buddhism	as	one	of	the	main	religions	
of	Japan.

Directions

•	 Act	out	the	event	or	person	on	your	card	with	members	of	your	group.
•	 Prepare	two	versions:	one	without	dialogue	and	one	with	dialogue	(your	group	will	be	

asked	to	perform	the	version	with	dialogue	if	no	one	is	able	to	guess	the	event	or	person	on	
your	group’s	card).

•	 Decide	how	your	group	will	depict	the	event	or	person.	There	should	be	equal	participation	
between	all	group	members.

•	 Do	not	use	inappropriate	or	offensive	stereotypes,	language,	and	accents	when	performing	
your	charades.	If	you	are	unsure	whether	something	is	inappropriate	or	offensive,	check	
with	your	teacher.

-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-		-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	

Charade Card 6

The Japanese Emperor:	Many	Japanese	believed	the	emperor	was	the	direct	descendant	of	the	
Sun	Goddess.	Many	Japanese	believed	in	absolute	loyalty	to	the	emperor;	as	a	result,	any	action	
that	served	the	emperor	could	be	justified.

Directions

•	 Act	out	the	event	or	person	on	your	card	with	members	of	your	group.
•	 Prepare	two	versions:	one	without	dialogue	and	one	with	dialogue	(your	group	will	be	

asked	to	perform	the	version	with	dialogue	if	no	one	is	able	to	guess	the	event	or	person	on	
your	group’s	card).

•	 Decide	how	your	group	will	depict	the	event	or	person.	There	should	be	equal	participation	
between	all	group	members.

•	 Do	not	use	inappropriate	or	offensive	stereotypes,	language,	and	accents	when	performing	
your	charades.	If	you	are	unsure	whether	something	is	inappropriate	or	offensive,	check	
with	your	teacher.

-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	
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InItIal QuestIons

1. True or False: For hundreds of years during its 
Tokugawa period, the Japanese government actively 
cut Japan off from the rest of the world.

2. Historians view the Tokugawa period as

A. backward and feudalistic.
B. one during which Japan fell behind the West.
C. a positive time during which the essential foundation 

for Japan’s modernization was laid.
D. all of the above.

3. Japan’s expansion into East Asia was viewed as 

A. a means of liberating East Asia from Western imperial 
powers.

B. necessary, as East Asia was a zone of special 
interest in Japan.

C. renegade, unlawful, and cruel.
D. all of the above.
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4. Of the countries listed below, which one suffered the 
greatest number of casualties during World War II?

A. China
B. Japan
C. United States



slide script

© SPICE24

image Descriptions

Carefully	view	the	images	your	teacher	displays	and	answer	the	following	questions	regarding	
them.	When	viewing	the	images	a	second	time,	take	notes	in	the	“Additional	notes”	space.

1.	 This	is	a	drawing	by	a	Japanese	person	of	a	foreign	“barbarian.”	What	
facial	features	attracted	the	artist’s	attention?	
The Japanese didn’t know what to think of the Westerners who were twice 
as tall as they were (according to the artists), hairy, and smelled bad—no 
wonder, since they had been onboard a ship for two years! These traits all 
contributed to the Japanese perception of the Westerners as barbarians. In 
this depiction, the artist focused on the long pointed nose and chin, heavy 
eyebrows, and eyes that slant down.

2.	 Who	do	you	think	this	is?
Although the first Westerners who traveled to Japan were Portuguese sailors 
and traders, Catholic priests were soon to follow. This is a portrait of Saint 
Francis Xavier, the first missionary to Japan. It is believed to be a copy of a 
European original by a Japanese painter. Francis Xavier opened the door to 
Japan’s Christian Century of the mid-1500s to 1600s, when thousands of 
Japanese converted to Christianity. Many Japanese were interested in the 
exotic, mystical parts of Catholicism—for example, the cross-shaped sword in 
his bleeding heart.

3.	 What	do	you	think	this	is?
When Japanese government leaders began to worry that European soldiers 
would follow the Catholic missionaries, Christianity was outlawed and all 
Westerners and Japanese suspected of being Christian were forced to step on 
either fumie (plaques such as this one) or pictures of Christ and the Virgin 
Mary to show that they were giving up Christianity and were coming back to 
Buddhism and things Japanese.

4.	 Where	do	you	think	this	is?
The anti-Christian, anti-foreign movement resulted in a policy of national 
isolation in 1635, which closed Japan to the world except for trade with a few 
European and Chinese merchants. The Dutch had to stay on the fan-shaped 
island called Dejima seen at the bottom of the picture, except for trips to Edo 
(Tokyo) to pay their respects to government officials. For the next 200 years, 
this tiny island in Nagasaki Bay was Japan’s window to Europe and vice 
versa.
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5.	 A	Japanese	artist	painted	this	Dutch	home	on	the	island	of	Dejima.	
What	details	of	Western	life	did	he	seem	interested	in?	What	might	the	
artist	be	telling	us	about	how	the	Japanese	viewed	foreigners?
The Japanese artist who painted this picture seemed to be saying that 
foreigners didn’t know Japanese customs such as not wearing shoes in the 
house. In addition, he seemed interested in the musical instruments, use of 
servants, and differences in clothing. Perhaps the artist was telling us that the 
foreigners were a curious sight and a source of great fascination on the part 
of the few locals—notice the two Japanese men staring into the house at the 
bottom of the picture—who actually had contact with the Western merchants.

6.	 What	do	you	think	is	happening	in	this	picture?
Japanese scholars who were interested in Western learning (called “Dutch 
learning” at the time) came to the tiny island of Dejima. Some came to learn 
Western medicine and surgical techniques (depicted in this image). Western 
surgery was very primitive until as late as the 20th century.

7.	 This	is	a	Japanese	artist’s	depiction	of	a	Western	woman.	What	do	you	
think	his	impression	of	her	was?
Since families were not allowed to come with the merchants during the period 
of Japan’s isolation, those few women and children who secretly came to 
Dejima were viewed with great curiosity and fascination. One Japanese man, 
writing in the early 1800s, described Western women this way: “Western 
women have very long noses and white complexions. Though extremely 
beautiful, they neither talk nor smile. They move people by inner emotions, 
which they are careful never to reveal outwardly. For this reason artists can 
only draw their countenances, but are unable to reach their inner feelings” 
(Churyo Manroku, 1826). Note that the same kind of statement is often made 
about Asians, and particularly women, today.

8.	 This	is	a	Japanese	artist’s	depiction	of	one	of	Commodore	Perry’s	
“black	ships.”	What	do	you	think	a	local	Japanese	fisherman	who	had	
never	seen	a	steamship	was	thinking	as	the	ships	came	into	sight?
Student answers will vary. Inform students that the boats had both sails and 
steam power, the latter being new technology for the Japanese.
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9.	 Who	do	you	think	this	is?
This is an actual portrait of Commodore Matthew Perry.

10.	 These	images	are	two	artists’	depictions	of	the	individual		
								in	question	nine.	Who	do	you	think	drew	the	first	portrait?		
							The	second?
The first image is a woodblock print by a Japanese artist of Matthew 
Perry. Note that Perry’s entire eye area is blue (not just the iris), 
which many Japanese thought was the color of all Westerners’ eyes. 
The second image is how an American painter viewed Perry. Note 
also the different styles of painting in Japan and the United States 
that we see in both images. Both artists faithfully painted what 
they saw according to their own artistic traditions, with completely 
different results.

11.		This	is	a	Japanese	woodblock	print	created	shortly		
							after	Japan	ended	its	period	of	isolation.	How	do	you		
							think	the	artist	felt	about	the	United	States?	
This print was made during the so-called “Honeymoon Phase” 
of U.S.–Japan relations, a period of time after Perry came 
to Japan. In this period, Japan admired and tried to emulate 
American ideals of progress, freedom, and democracy, which 
they felt had made America strong.

12.	What	is	depicted	in	this	woodblock	print?
Once Japan’s window to the world was flung open, little could 
stop the rush of Western influence on art, clothing, science, and 
technology, represented here by the first steam-driven train, a gift 
from the United States. Such gifts made the Japanese realize they had 
much to learn from Western technology.

13.	 Who	do	you	think	generated	this	poster,	and	when?	What		
									is	the	central	message	of	this	poster?
This propaganda poster was created by the Japanese between 1940 and 
1945. The colorful and cheerful nature of this image makes the war in 
Asia seem hardly a war, but instead a peaceful collaboration between 
these countries and the Japanese.
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14.	 Who	do	you	think	generated	this	cartoon,	and	when?
This is an image from a March 1945 American publication. Note how 
the Japanese are portrayed differently from the previous image.
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aDDitional Discussion Questions

•	 Throughout	this	lesson,	we	have	encountered	differing	points	of	view	on	the	same	subject,	
i.e.,	the	differences	between	how	Western	scholars	view	the	Tokugawa	period	versus	how	
many	Japanese	scholars	view	it;	how	the	Japanese	government	viewed	Japan’s	expansion	
into	East	Asia	versus	how	the	West	viewed	it.	Can	you	think	of	a	time	in	your	own	country’s	
history	that	might	be	viewed	positively	by	your	own	country	and	negatively	by	another	
country,	and	vice	versa?

•	 Professor	Okimoto	describes	Japan’s	hundreds	of	years	of	self-imposed	isolation	as	one	of	its	
most	distinctive	and	unique	aspects	of	its	history.	Can	you	imagine	what	Japan	might	have	
been	like	had	the	Tokugawa	government	not	pursued	a	policy	of	isolation?

•	 In	the	first	lecture,	Japan’s Geological Factors,	Professor	Okimoto	discussed	aspects	of	the	
Japanese	value	system	(particularistic,	situational,	relative,	relational,	contextual;	values	are	
not	absolute	or	universal;	shame-based;	ethics	govern	relationships	between	people;	filial	
piety,	obligation,	honor).	Describe	how	this	value	system	may	have	affected	how	Japan’s	
military	was	able	to	gain	control	not	only	in	parts	of	Asia	but	on	the	home	front	as	well.

•	 (For	students	in	Japan)
	 Professor	Okimoto	mentions	that	many	Japanese	scholars	view	the	Tokugawa	period	more	

negatively	than	Western	scholars.	Find	a	Japanese	textbook	and	study	how	it	describes	the	
Tokugawa	period	and	discuss	how	it	is	different	from	Professor	Okimoto’s	discussion	of	the	
period.
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lesson two

1.	 Match	the	following	dates	with	the	appropriate	event	or	time	period.

2.	 Describe	two	positive	aspects	of	Japan’s	period	of	isolation.

3.	 Describe	two	negative	aspects	of	Japan’s	period	of	isolation.

1721–1848
Period of time in which isolationism was 
the official state policy of the Tokugawa 
shogunate

1603–1868 Commodore Matthew Perry opens 
Japan to the West

1853 Period of time in which Japan had zero 
population growth

August 14, 1945 Japan accepts unconditional surrender 
at the end of World War II
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4.	 Which	of	the	following	is	NOT	a	possible	theory	as	to	how	Japan	achieved	zero	population	
growth?
A.	Japan’s	population	stabilized	when	it	bumped	up	against	the	limit	of	its	resources.
B.	The	tumult	and	wars	of	the	Tokugawa	period	led	to	many	deaths	and	a	significant	

decrease	in	population.
C.	Poor	nutrition	led	to	low	fertility.
D.	Many	Japanese	practiced	sex-selected	infanticide,	in	which	baby	girls	were	allowed	to	die.

5.	 Which	of	the	following	did	NOT	happen	during	the	Meiji	period?
A.	The	all-powerful	emperor	was	removed	and	the	shogunate	was	“restored.”
B.	The	government	adopted	a	modern	constitution.
C.	The	government	established	an	elected	parliament.
D.	Early	education	was	centralized.
E.	A	powerful	army,	navy,	and	air	force	were	established.

6.	 Put	the	following	events	in	the	order	that	they	occurred:
•	 Japan	fears	Russia	and	being	colonized	by	it.
•	 Japan	invades	Manchuria	so	that	it	could	serve	as	a	buffer	for	Korea.
•	 Japan	annexes	Taiwan	as	a	result	of	the	Sino-Japanese	War.
•	 Japan	invades	China	to	secure	Manchuria.
•	 Japan	annexes	Korea	as	a	result	of	the	Russo-Japanese	War.
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initial Questions

1.	 True	or	False:	For	hundreds	of	years	during	its	Tokugawa	period,	the	Japanese	government	
actively	cut	Japan	off	from	the	rest	of	the	world.

 Answer: True. From 1603 to 1868, the Japanese government actively pursued a policy of isolating 
Japan from contact with the rest of the world. This period of isolation is one of the distinctive and 
unique features of Japanese history and helped shaped Japan into the country that it is today.

2.	 Historians	view	the	Tokugawa	period	as
A.	backward	and	feudalistic.
B.	one	during	which	Japan	fell	behind	the	West.
C.	a	positive	time	during	which	the	essential	foundation	for	Japan’s	modernization	was	laid.
D.	all	of	the	above.

 Answer: D. While many Western scholars view the Tokugawa period and Japan’s time of isolation as 
positive, many Japanese scholars actually view the period as a backward and feudalistic time during 
which Japan fell behind the West. During this lesson, we will explore both points of view.

3.	 Japan’s	expansion	into	East	Asia	was	viewed	as	
A.	a	means	of	liberating	East	Asia	from	Western	imperial	powers.
B.	necessary,	as	East	Asia	was	a	zone	of	special	interest	in	Japan.
C.	renegade,	unlawful,	and	cruel.
D.	all	of	the	above.

	 Answer: D. While many Western scholars view Japan’s expansion into East Asia as renegade, 
unlawful, and cruel, the Japanese government at the time viewed Japan’s expansion into Asia as a 
means of liberating East Asia from Western imperialism. Also, Japan viewed East Asia as a zone of 
special interest and therefore it was justified in its expansion into it. Many Japanese viewed U.S. 
objections to Japan’s expansionism as hypocritical as the United States had used the Monroe Doctrine 
to justify its own expansion. During this lesson, we will explore both points of view.

4.	 Of	the	countries	listed	below,	which	one	suffered	the	greatest	number	of	casualties	during	
World	War	II?
A.	China
B.	 Japan
C.	United	States

 Answer: A. World War II was the biggest bloodbath in world history in which 50 million to 70 
million people died. While the toll of war was great for both the United States (92,000 killed, 56,000 
wounded) and Japan (1.5 million casualties, 250,000 of whom were civilians; destruction of 40 percent 
of physical infrastructure), China suffered the greatest number of casualties of the three, with 10 
million to 20 million deaths.
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Discussion Questions

1.	 Define	the	following	terms	and	their	significance:
•	 Fukoku	kyohei:	A	term	that	means	“rich	nation,	powerful	military”;	a	kind	of	slogan	for	the	Meiji	

period.
•	 Sankin	kotai:	A	system	through	which	the	Tokugawa	required	rival	clans	(tozama)	to	send	daimyo	

to reside in Edo for a portion of each year. In a sense, it was a kind of “hostage” system that enabled 
the Tokugawa to assert control and maintain stability throughout Japan.

2.	 Professor	Okimoto	describes	a	“millennium	of	isolation”	as	one	of	the	unique	and	important	
aspects	of	Japan’s	history.	How	did	the	Tokugawa	shogunate	actively	pursue	a	policy	of	
isolationism	and	why?

 How: 
•	 Squelched	the	growth	of	Christianity
•	 Cut	off	Japan	from	contact	with	the	outside	world,	e.g.,	forbade	travel	to	and	from	the	outside	world	

(other than a small port in Nagasaki in which Dutch ships were allowed)
•	 Stopped	Japanese	naval	exploration	of	the	North	and	South	American	continents

 Why: 
•	 The	Tokugawa	government	wished	to	stabilize	the	situation	within	Japan,	thereby	containing	and	

curtailing threats of subversive change (such as foreign influence)

3.	 How	did	Japan’s	geography	play	a	part	in	enabling	its	long	period	of	isolation?
 As an island archipelago, it was more difficult to invade and occupy than, for example, a country in 

the Eurasian landmass.

4.	 During	Japan’s	isolation,	what	sort	of	developments	took	place	in	Europe?
 Europe changed from a primarily agrarian society to an industrial one. Europe experienced advances 

in science (chemistry, biology, physics, etc.) and mathematics, as well as religious and political 
transformations (parliaments and constitutions were formed in many countries). Steam energy 
developed and was utilized. Corporations and markets formed and spread, and capitalism began to 
take shape.

5.	 What	was	a	positive	aspect	of	Japan’s	isolation	from	the	West?
 Within its bubble of national security, isolation afforded Japan the opportunity to develop its own 

internal infrastructure. 

6.	 Explain	the	connection	between	zero	population	growth	and	industrial	development.
 Some European economic historians believed that zero population growth was a crucial component for 

the rise of industrial capitalism. Zero population growth meant that the number of people consuming 
goods in society would have more resources available (assuming that agriculture became increasingly 
productive), which meant that per capita income would increase. This increase in capital could then 
be allocated/invested in areas outside of agriculture (such as textiles and small machinery), thereby 
contributing to industrial development.
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7.	 Describe	three	theories	as	to	how	Japan	was	able	to	achieve	zero	population	growth.
•	 The	traditional	interpretation	was	Malthusian,	i.e.,	that	a	country’s	population	tends	to	stabilize	

when it bumps up against the limit of its resources.
•	 Another	theory	was	that	poor	nutrition	led	to	low	fertility	(rice	as	the	main	staple	of	the	Japanese	

diet lacked protein and the nutritional elements needed for high fertility).
•	 Recent	evidence	indicates	that	deliberate	sex-selected	infanticide,	in	which	baby	girls	were	allowed	

to die, contributed to zero population growth.

8.	 Describe	the	differences	between	how	Japanese	historians	and	Western	historians	view	the	
Tokugawa	period.
Japanese: 

The Tokugawa period was backward and feudalistic.
During this period, Japan fell behind the West.
During this period, the Japanese farmer suffered (livelihood was that of bare subsistence).

West:
The Tokugawa period laid the essential foundation for Japan’s modernization.
During this period, literacy among males increased.
The value system of the Tokugawa period produced the equivalent of the Protestant work ethic in 

the West (i.e., industriousness, frugality, looking to the future for a better livelihood).
Urban clusters developed during this time, thereby forming the infrastructure for modern Japan.
Bureaucratic institutions developed during this period.
During this period, a sense of national identity emerged.

9.	 Describe	some	of	the	changes	that	occurred	in	Japan	during	the	Meiji	period.
•	 The	shogunate	was	removed	and	the	emperor	was	“restored.”
•	 A	modern	constitution	was	adopted.
•	 An	elected	parliament	was	established.
•	 A	modern,	centralized	meritocratic	bureaucracy	was	established.
•	 Early	education	was	centralized.
•	 The	feudal	classes	of	samurai,	farmer,	artisan,	and	merchant	were	eliminated.
•	 A	modern	banking	system	and	capital	markets	were	established.
•	 Infrastructure	(energy,	transportation,	communication,	food)	was	constructed.
•	 A	powerful	army,	navy,	and	air	force	were	established.

10.	 Explain	the	paradox	of	how	Japan	went	from	being	a	resister	of	colonization	to	a	colonizer.
	 Japan’s	path	to	becoming	a	colonizer	began	with	its	fear	of	Russia	and	being	colonized	by	it.	As	a	

result	of	the	Sino-Japanese	War,	Japan	annexed	Taiwan,	and	as	a	result	of	the	Russo-Japanese	War,	
Japan annexed Korea. Japan then started worrying about Manchuria and as a result, invaded it so that 
it could serve as a buffer for Korea (Manchuria also had major natural resources that Japan needed). 
In order to secure Manchuria, however, Japan began to worry about China. As a result, Japan invaded 
China to secure Manchuria.
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11.	 Describe	the	differences	between	Japanese	and	the	West’s	perceptions	regarding	Japan’s	
imperial	expansion.
Japan: 

•	 Its	expansion	was	Japan’s	means	of	liberating	Asia	from	the	West.
•	 Japanese	leaders	felt	that	East	Asia	was	a	zone	of	special	interest	to	Japan.
•	 Japan	should	have	the	same	right	to	the	Monroe	Doctrine	as	the	United	States	and	the	United	

States was being hypocritical.
West:

•	 Japan’s	expansion	was	renegade,	unlawful,	and	cruel.

12.	What	are	two	theories	regarding	why	war	broke	out?
•	 The	period	before	the	war	was	one	of	declining	hegemonic	power	and	rising	new	powers.	This	

situation and period of transition created a period of destabilization leading to the war.
•	 The	clash	of	nation	states	over	finite	resources	(especially	oil	and	energy)	led	to	the	war.	In	

retaliation of Japan’s invasion of China and Southeast Asia, the United States placed an embargo 
on oil against Japan, causing Japan to consider 1) a slow strangulation of their energy needs or 2) 
striking back (attack on Pearl Harbor).

13.	Compare	the	toll	that	World	War	II	took	on	Japan,	the	United	States,	and	China.
Japan:
1.5 million deaths
250,000 civilian casualties
40 percent of physical infrastructure destroyed

United States:
92,000 dead
56,000 wounded

China:
10 million to 20 million dead (soldiers and civilians)

	



answer key 3

AN INTERPRETIVE HISTORY OF JAPAN 35

lesson two Quiz

1.	 Match	the	following	dates	with	the	appropriate	event	or	time	period.

2.	 Describe	two	positive	aspects	of	Japan’s	period	of	isolation.
Possible answers:
•	 Within	its	bubble	of	national	security,	isolation	afforded	Japan	the	opportunity	to	develop	its	own	

internal infrastructure. 
•	 The	Tokugawa	period	laid	the	essential	foundation	for	Japan’s	modernization.
•	 During	this	period,	literacy	among	Japanese	males	increased.
•	 The	value	system	of	the	Tokugawa	period	produced	the	equivalent	of	the	Protestant	work	ethic	in	

the West (i.e., industriousness, frugality, looking to the future for a better livelihood).
•	 Urban	clusters	developed	during	this	time,	thereby	forming	the	infrastructure	for	modern	Japan.
•	 Bureaucratic	institutions	developed	during	this	period.
•	 During	this	period,	a	sense	of	national	identity	emerged.

3.	 Describe	two	negative	aspects	of	Japan’s	period	of	isolation.
Possible answers:
•	 The	Tokugawa	period	was	backward	and	feudalistic.
•	 During	this	period,	Japan	fell	behind	the	West.
•	 During	this	period,	the	Japanese	farmer	suffered	(livelihood	was	that	of	bare	subsistence).

4.	 Which	of	the	following	is	NOT	a	possible	theory	as	to	how	Japan	achieved	zero	population	
growth?
A.	Japan’s	population	stabilized	when	it	bumped	up	against	the	limit	of	its	resources.
B.	The	tumult	and	wars	of	the	Tokugawa	period	led	to	many	deaths	and	a	significant	

decrease	in	population.
C.	Poor	nutrition	led	to	low	fertility.
D.	Many	Japanese	practiced	sex-selected	infanticide,	in	which	baby	girls	were	allowed	to	die.
Answer: B. The Tokugawa period was actually a time of relative peace in Japan.

1721–1848
Period of time in which isolationism was 
the official state policy of the Tokugawa 

shogunate

1603–1868 Commodore Matthew Perry opens 
Japan to the West

1853 Period of time in which Japan had zero 
population growth

August 14, 1945 Japan accepts unconditional surrender 
at the end of World War II
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	5.	 Which	of	the	following	did	NOT	happen	during	the	Meiji	period?
A.	The	all-powerful	emperor	was	removed	and	the	shogunate	was	“restored.”
B.	The	government	adopted	a	modern	constitution.
C.	The	government	established	an	elected	parliament.
D.	Early	education	was	centralized.
E.	A	powerful	army,	navy	and	air	force	were	established.

 Answer: A. The shogunate was removed and the emperor (who was largely a cultural figurehead 
during the Tokugawa period) was “restored” to power.

6.	 Put	the	following	events	in	the	order	that	they	occurred:
Japan	fears	Russia	and	being	colonized	by	it.
Japan annexes Taiwan as a result of the Sino-Japanese War.
Japan	annexes	Korea	as	a	result	of	the	Russo-Japanese	War.
Japan invades Manchuria so that it could serve as a buffer for Korea.
Japan invades China to secure Manchuria.
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an introDuction to the tokugawa perioD

The rise of the Tokugawa 

In	the	latter	half	of	the	16th	century,	several	daimyo	(feudal	lords)	sought	to	unify	Japan,	a	huge	
undertaking	after	a	century	of	wars	had	split	the	country	into	more	than	250	domains.	By	1590,	
a	man	by	the	name	of	Toyotomi	Hideyoshi	united	Japan	under	his	leadership.	He	began	to	
reorganize	the	country	to	maintain	tight	control	over	his	rivals	and	ultimately	over	the	country.	
Hideyoshi	ordered	land	surveys	to	better	control	the	way	that	the	land	was	used	and	taxed.	He	
also	solidified	the	social	structure	in	order	to	stabilize	the	country.	He	ordered	samurai	to	live	
in	castletowns	and	made	all	samurai	swear	allegiance	to	a	daimyo.	Although	he	himself	had	
started	life	as	a	peasant	and	moved	up	through	the	social	ranks,	Hideyoshi	believed	that	a	rigid	
social	structure	would	create	a	more	peaceful,	stable	society	in	which	each	person	knew	his	or	
her	role.

Once	he	had	unified	Japan,	Hideyoshi	sought	to	expand	Japan’s	role	in	Asia.	He	ordered	two	
(unsuccessful)	invasions	of	the	Korean	peninsula,	but	his	dreams	of	an	expanded	Japan	ended	
when	he	died	in	1598	and	Japanese	forces	were	withdrawn	from	the	peninsula.	Hideyoshi	had	
created	a	group	of	daimyo	to	rule	as	a	council	of	regents	upon	his	death,	but	when	he	died,	
the	group	immediately	broke	up	as	the	daimyo	struggled	for	power	among	themselves.	The	
Battle	of	Sekigahara	ended	the	struggle	in	1600	when	a	man	by	the	name	of	Tokugawa	Ieyasu	
emerged	victorious.	The	Tokugawa	clan	continued	to	rule	Japan	until	the	early	1850s.	The	Edo	
period	(named	after	Tokugawa’s	new	capital	city	of	Edo)	would	last	more	than	260	years.	Many	
scholars	view	this	time	as	one	of	relative	peace	and	unity.

The	Tokugawa	government	was	ruled	by	a	shogun	(“great	general”).	The	shogunate,	which	
held	authority	at	the	national	level,	maintained	peace	by	controlling	most	aspects	of	life	in	
Japan;	political,	economic,	social,	and	religious	structures	were	all	carefully	monitored	by	the	
shogunate.	The	emperor	was	considered	a	cultural	figurehead,	sanctioning	the	shogunate	but	
holding	no	real	power	during	this	period.	The	Tokugawa	shogunate	embraced	Confucian	ideals	
of	government.	That	is,	the	government	would	provide	peace,	stability,	and	financial	strength,	
and	in	return,	the	population	would	contribute	to	the	greater	good	of	the	country,	with	each	
person	playing	a	specific	role	within	each	community.	Families	were	key	structures	in	the	
communities.	At	the	regional	level,	daimyo	exercised	authority	over	their	domains,	collecting	
taxes,	maintaining	order,	and	building	castles	and	roads.	The	daimyo	were	expected	to	be	loyal	
to	the	shogunate,	and	the	government	did	not	hesitate	to	remove	daimyo	from	their	positions	
and	redistribute	their	lands	if	there	were	any	questions	of	loyalty.

Social structure in the Edo period

During	the	Edo	period,	the	four	classes	of	Japanese	society	became	more	codified.	At	the	top	
of	the	social	structure	were	the	samurai:	the	members	of	the	shogunate,	the	daimyo,	and	their	
retainers.	This	group	made	up	about	five	percent	of	the	population.	Within	the	group,	some	
samurai	held	greater	power	and	wealth	than	others,	although	all	were	subject	to	a	strict	code	
of	rules,	known	as	bushido,	for	their	behavior.	Duty	and	loyalty	were	greatly	emphasized,	and	
samurai	were	supposed	to	be	model	citizens	of	Japan.	When	Tokugawa	Ieyasu	took	control	of	
Japan,	his	newly	established	government	had	to	find	a	way	to	move	the	samurai	from	their	role	
as	warriors	to	becoming	useful	citizens	during	peacetime.	Therefore,	greater	samurai	(those	from	
more	powerful	families)	became	bureaucrats	who	ruled	at	the	local	or	national	level,	and	lesser	
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samurai,	who	came	from	less	powerful	families	and	had	smaller	stipends,	had	several	choices	
for	employment.	Forbidden	to	farm,	some	lesser	samurai	became	teachers,	while	others	learned	
a	trade,	set	up	military	schools,	or	served	the	bureaucracy.

Next	on	the	social	ladder	was	the	farming peasantry.	Although	the	amount	of	wealth	varied	
within	this	class,	farmers	were	viewed	as	important	to	society	because	they	produced	food	and	
rice	for	the	people.	Landholders	provided	rice	for	taxes,	and	tenant	farmers	worked	the	fields.	
Other	tenant	responsibilities	included	weaving	and	making	straw	ropes	and	bags.	They	also	
provided	the	labor	for	public	projects.	

Third	on	the	social	ladder	were	the	artisans,	who	provided	the	society	with	the	services	and	
goods	needed	to	keep	society	running	smoothly.	Ordinary	workers,	such	as	masons	and	
plasterers,	belonged	to	guilds.	Expert	artisans	provided	luxury	goods	and	services	to	the	
samurai	class	and	received	good	pay	and	housing	in	return.	The	artisan	class	was	based	on	an	
apprentice	system,	and	young	children	could	grow	up	in	a	profession,	finally	becoming	experts	
after	decades	of	experience.

At	the	bottom	were	the	merchants,	relegated	to	that	position	because	they	“created”	nothing,	
and	therefore	did	not	contribute	to	the	greater	good.	However,	merchants,	traders,	bankers,	and	
moneylenders	thrived	in	the	cities	during	the	Edo	period.	Over	time,	those	in	the	merchant	class	
who	accumulated	money	drove	much	of	the	economy.	

Period of isolation

Until	the	16th	century,	Japan	had	extensive	contact	with	the	outside	world,	primarily	with	China	
and	Korea.	The	first	European	sailors	and	traders	came	to	Japan	in	the	mid-1500s.	However,	as	
foreigners	(especially	the	Dutch	and	the	Portuguese)	gained	a	foothold	in	Japan,	the	government	
worried	that	the	Europeans	would	encourage	rebellions	against	the	shogunate.	Between	
1612	and	1614,	Franciscan	and	Jesuit	monks	were	expelled	from	Japan,	and	Christianity	was	
outlawed.	During	the	1630s,	the	government	took	further	steps	to	prevent	foreign	influence.	The	
Dutch	were	ordered	by	the	central	Japanese	government	to	live	on	a	small	island	in	Nagasaki	
called	Dejima,	and	were	allowed	to	trade	in	Nagasaki	only.	Only	selected	traders	were	permitted	
to	journey	to	Edo	(Tokyo)	to	pay	tribute	to	the	shogun	and	government	officials.	Contact	with	
the	Japanese	was	limited	to	the	rising	merchant	class,	certain	government	officials,	scholars,	
and	painters.	The	rest	of	the	people,	therefore,	based	their	impressions	of	Westerners	on	the	
experiences	of	a	very	limited	group	of	people.	(A	modern	parallel	might	be	the	immediate	
postwar	Japanese	experience	with	Americans,	which	was	limited	to	military	and	government	
personnel.)

Despite	limiting	trade	and	travel,	Japan	flourished	economically	during	the	Edo	period.		
Income	levels	rose,	and	merchants	especially	benefited	from	the	policies	of	the	Tokugawa	
shogunate.	The	government	required	the	daimyo	to	maintain	dual	residences,	one	in	Edo,	
and	one	in	their	domain.	The	daimyo’s	families	stayed	in	Edo	during	the	periods	in	which	the	
daimyo	visited	their	domains.	The	needs	of	the	households	were	met	by	the	merchants	who	
thrived	in	Edo,	providing	food,	clothing,	and	services	to	the	families	and	their	retinues.	The	
entertainment	industry	also	grew	in	response	to	the	increase	in	leisure	time	and	literacy	of	the	
general	population,	especially	in	the	cities	of	Kyoto,	Edo,	and	Osaka.	Art	had	always	played	
an	important	role	in	the	upper	class	and	imperial	court	of	Kyoto,	but	now	other	classes	had	the	
ability	to	develop	cultural	and	artistic	interests	as	well.
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In	1688,	the	rapid	growth	of	Edo	began,	and	the	country	entered	the	era	known	as	Genroku,	
a	time	of	new	cultural	development.	During	this	period,	the	arts	flourished,	and	the	teaching	
of	arts	such	as	tea,	painting,	calligraphy,	poetry,	drama,	and	pottery	became	more	formal.	The	
Genroku	era	came	to	an	end	in	1704	amid	earthquakes,	floods,	and	fires.	Trouble	continued	with	
a	famine	that	lasted	from	1781	to	1788,	and	the	government	had	to	deal	with	peasant	uprisings	
and	urban	riots.

The end of isolation (mid-1800s) and the establishment of the Meiji period

By	the	mid-19th	century,	dissatisfaction	with	the	Tokugawa	shogunate	was	spreading.	
Samurai	who	were	required	to	follow	a	strict	code	of	conduct,	but	had	limited	income,	became	
increasingly	resentful	of	the	wealthy	merchant	class	that	lacked	political	power	and	the	ability	
to	rise	in	the	social	structure.	In	addition,	pressure	from	foreign	countries	to	open	Japan	to	
trade	caused	a	further	rift	between	the	ruling	samurai	and	the	wealthy	merchants.	In	1853,	U.S.	
Commodore	Matthew	Perry	entered	Edo	Bay	and	demanded	an	audience	with	the	shogunate.	
A	year	later,	after	significant	debate	and	no	true	consensus,	Japan	agreed	to	open	its	ports	to	
foreign	trade.	The	Treaty	of	Kanagawa	caused	a	rift	in	the	government;	the	Tokugawa	shogunate	
was	forced	from	power	and	the	emperor	was	“restored,”	or	installed	as	the	head	of	government.	
The	return	of	power	to	the	emperor	was	known	as	the	Meiji	Restoration	(named	after	Emperor	
Meiji),	and	signaled	the	end	of	the	Edo	period	in	1868	and	the	beginning	of	the	Meiji	period.

Hoping	to	avert	foreign	domination	and	quickly	recognizing	the	superiority	of	Western	
technology	of	the	mid-19th	century,	Japan	sent	scholars	abroad	and	welcomed	European	
advisors.	Many	aspects	of	Japanese	life,	from	educational	and	government	systems	to	
construction	of	factories,	were	restructured	on	models	learned	through	increasing	interaction	
with	the	West.

“Love-hate” relationship between Japan and the West

Interaction	between	Japan	and	the	West	(North	America	and	Europe)	since	the	1850s	has	been	
characterized	by	a	“love-hate”	relationship	and	shifting	images	of	each	other	as	nations	or	all	
individuals.	These	shifts	in	our	mutual	perceptions	have	largely	depended	on	internal	and	
international	political	and	economic	events.	For	example,	at	the	time	of	Perry,	Japan	was	in	an	
upheaval,	which	resulted	in	the	restoration	of	the	emperor	in	1868.	Due	to	this	internal	political	
situation	in	which	a	significant	element	of	Japanese	society	wished	to	modernize	quickly	and	
throw	off	the	bonds	of	feudalism,	Japan	embraced	Western	ideals	and	technology.	This	was	not	
always	the	case,	however,	as	political	and	intellectual	tides	continued	to	shift	within	Japan	and	
between	Japan	and	its	Asian	neighbors.

Adapted	from	“Japan	Meets	the	West,”	in	Japan Meets the West: A Case Study of Perceptions 
(Stanford,	CA:	Stanford	Program	on	International	and	Cross-Cultural	Education,	1994),	44–45;	
and	“Historical	Overview	of	the	Momoyama	and	Edo	Periods”	and	“Social	Structure	in	the	Edo	
Period,”	in	Japanese Art in the Edo Period	(Stanford,	CA:	Stanford	Program	on	International	and	
Cross-Cultural	Education,	2005),	7–11.
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an introDuction to the tokugawa perioD

Answer	the	following	questions	pertaining	the	Tokugawa	period.	

1.	 Rearrange	the	following	events	to	reflect	the	order	in	which	they	occurred.
•	 Commodore	Matthew	Perry	from	the	United	States	enters	Edo	Bay.
•	 Franciscan	and	Jesuit	monks	are	expelled	from	Japan.
•	 Toyotomi	Hideyoshi	unites	Japan.
•	 Rapid	growth	of	Edo	and	period	of	Genroku.	
•	 Tokugawa	Ieyasu	becomes	shogun.

2.	 What	were	the	four	classes	in	Tokugawa	society?	List	them	in	order	of	rank	(highest	to	
lowest).

3.	 Despite	being	relegated	to	the	lowest	rank	in	the	Tokugawa	society,	the	________________	
class	actually	flourished	during	the	Edo	period.

4.	 In	the	Meiji	Restoration,	who	or	what	was	“restored”?
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Quiz on the tokugawa perioD

1.	 Rearrange	the	following	events	to	reflect	the	order	in	which	they	occurred.
•	 Toyotomo	Hideyoshi	unites	Japan.
•	 Tokugawa	Ieyasu	becomes	shogun.
•	 Franciscan	and	Jesuit	monks	are	expelled	from	Japan.
•	 Rapid	growth	of	Edo	and	period	of	Genroku.	
•	 Commodore	Matthew	Perry	from	the	United	States	enters	Edo	Bay.

2.	 What	were	the	four	classes	in	Tokugawa	society?	List	them	in	order	of	rank	(highest	to	
lowest).
Samurai
Farmers/farming peasantry
Artisans
Merchants

3.	 Despite	being	relegated	to	the	lowest	rank	in	the	Tokugawa	society,	the	________________	
class	actually	flourished	during	the	Edo	period.
Merchant

4.	 In	the	Meiji	Restoration,	who	or	what	was	“restored”?
 The shogunate was overthrown and the emperor was “restored” as the head of government (during the 

Tokugawa period, he was basically a cultural figurehead with no real power).


